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Executive Summary
[bookmark: _Toc187997379][bookmark: _Toc192855625][bookmark: _Toc192860290]Background
The Student-Led Gender Equality Pilot (‘the Pilot’) was developed as part of the Building a Respectful Community (BRC) Partnership, an initiative coordinated by Women’s Health in the North (WHIN). This collaborative effort aimed to prevent gender-based violence by addressing its root cause: gender inequality. Guided by the Respectful Relationships education framework, the Pilot sought to empower Grade 6 students to identify and address gender inequality through a student-led, co-designed approach. Fitzroy North Primary School was selected as the pilot site due to its readiness, strong leadership support, and progressive community culture.
[bookmark: _Toc187997380][bookmark: _Toc192855626][bookmark: _Toc192860291]Pilot Objectives and Scope of Evaluation
The Pilot aimed to enhance understanding of gender equality among students and teachers, strengthen leadership capabilities to drive gender equity actions, and foster deeper engagement with the Respectful Relationships Initiative. Students participated in a series of workshops and co-designed projects that addressed gender-based issues within their school environment. The evaluation sought to assess the implementation, outcomes, and sustainability of the Pilot, with a focus on capturing learnings for broader application.
[bookmark: _Toc187997381][bookmark: _Toc192855627][bookmark: _Toc192860292]Implementation Highlights
The Pilot successfully delivered seven workshops covering topics such as gender stereotypes, bystander action, and project planning. These workshops built foundational knowledge and empowered students to co-design initiatives addressing gender inequalities they identified in their school. Students created four group projects which were showcased to the school community at a celebratory assembly.
The Pilot’s success was supported by several factors, including strong school leadership, teacher commitment, and a tailored, inclusive facilitation style. A collaborative governance model ensured alignment among project partners and allowed for iterative adjustments based on feedback. However, challenges included the resource-intensive nature of the co-design process, ethical constraints limiting flexibility, and the need for more structured guidance to help students scope their projects effectively.
[bookmark: _Toc187997382][bookmark: _Toc192855628][bookmark: _Toc192860293]Evaluation Methodology
The evaluation adopted a mixed-methods approach, combining student and staff surveys, focus groups, interviews, and document reviews. A theory of change informed the design, emphasizing short-term outcomes like knowledge gains and capability-building, alongside long-term goals for sustainability and cultural change. Triangulation of qualitative and quantitative data enhanced the credibility of findings.
[bookmark: _Toc187997383][bookmark: _Toc192855629][bookmark: _Toc192860294]Key Findings
[bookmark: _Toc187997384][bookmark: _Toc187997508][bookmark: _Toc192855630][bookmark: _Toc192860295]Implementation Successes
Enabling environment: A supportive school culture and strong leadership facilitated high engagement. Opt-out participation maximized inclusivity, reaching disengaged students and fostering a shared experience.
Student-led approach: Workshops and co-design processes empowered students to identify and act on gender issues. Iterative adaptations ensured relevance and responsiveness.
Inclusive facilitation: Gender-sensitive and adaptive teaching methods fostered a safe learning environment and encouraged participation across diverse student groups.
[bookmark: _Toc187997385][bookmark: _Toc187997509][bookmark: _Toc192855631][bookmark: _Toc192860296]Challenges
Time and resources: The co-design process required significant time and effort, leading to extended timelines.
Ethical constraints: RISEC approvals limited flexibility in tailoring content to the school context.
Project scoping: Students needed more structured guidance and scaffolding of key skills to translate ideas into actionable projects.
[bookmark: _Toc187997386][bookmark: _Toc187997510][bookmark: _Toc192855632][bookmark: _Toc192860297]Outcomes
Knowledge Gains: Students reported increased understanding of gender stereotypes, equality, and active bystander strategies. Awareness of gender-based violence showed moderate improvement.
Capability Building: Confidence in planning and implementing gender equality actions grew significantly, particularly among boys.
Cultural Shifts: Students demonstrated greater respect, allyship, and self-expression. Teachers observed improved inclusivity, especially among LGBTIQ+ students.
[bookmark: _Toc192855633][bookmark: _Toc192860298]Significance and Sustainability
The Pilot was valued for fostering collaboration among school, students, and community partners.
Sustainability challenges include reliance on external facilitators and the transition of students to secondary schools. Recommendations emphasize embedding the program earlier and equipping teachers to lead future initiatives.
[bookmark: _Toc187997387][bookmark: _Toc192855634][bookmark: _Toc192860299]Implications for Future Projects
The findings from the data collection present some interesting learnings that are helpful to consider for the implementation of the Pilot model in other school settings or for similar projects aiming to activate student voice around gender equality. These include:
· Establishing the level of school readiness of participating schools helps to determine the level of support required
· Cohort models can create inclusive classroom and school cultures
· Support teachers with upskilling in gender equality concepts so they can lead facilitation and co-design
· Building on bystander action content could enhance student leadership in gender equality.
· Student need specific and scaffolded supports for project identification and planning
· Starting with earlier years could lead to greater and sustained impact.
[bookmark: _Toc187997388][bookmark: _Toc192855635][bookmark: _Toc192860300]Recommendations
	For Refinement of the Program

	· Develop a set of ‘readiness’ criteria to understand and assess the implementation environment.
· Review and refine workshop content to focus more on practical skill-building around bystander action and leadership, interactivity and exploring ways to offer depth of learning where students are already familiar with key concepts.
· Develop an implementation toolkit of resources for teachers, including lesson plans, templates and a list of skills not taught in the program but that may be needed when it comes to implementing student projects.
· Work with participating schools to: 
· Set parameters around student projects to limit their scope in line with time and resourcing available for implementation
· Incorporate more intentional opportunities for experiential learning in the program
· Explore opportunities for aligning complementary curriculum and resources (e.g. skills, tools) to the program to enhance student readiness for project co-design and implementation
· Explore opportunities for using the learnings or outputs of student projects to inform next steps for school-based gender equality initiatives that reflect student voice
· Map the workshop content to topics 7 and 8 of RRRR, as well as other domains of professional development, school leadership and community partnerships to strengthen alignment of the Pilot model with the RR whole school approach.

	For Organisations and Schools Wanting to Support Student-led Gender Equality

	· Encourage schools to deliver the program to an entire year level of students to benefit from the cohort-model.
· Focus on upskilling teachers in the program content with professional learning and resources so they can lead facilitation.
· Allocate the appropriate time and resources to support iterations and tailoring to diverse student learning needs and preferences.
· Plan for ethics approvals when evaluating pilots or consider whether it’s better to test the approach before evaluating.
· Conduct longitudinal studies of program participants to understand if and how outcomes are sustained over time.
· Adapt the lessons for younger cohorts so the program can be introduced earlier.
· Adapt and test the model in a secondary school environment.


Conclusion
[bookmark: _Toc192860301]The Pilot demonstrated significant promise as a student-centred model for fostering gender equality and preventing gender-based violence in schools. By empowering students to lead, the Pilot highlighted the potential for meaningful cultural change within educational settings. The findings and recommendations provide a strong foundation for refining and scaling this approach to benefit broader school communities.

Background 
[bookmark: _Toc187997390][bookmark: _Toc192855637][bookmark: _Toc192860302]Building a Respectful Community (BRC) Partnership
The Student-Led Gender Equality Pilot (‘the Pilot’) is a collective action of the Building a Respectful Community (BRC) partnership. Led by Women’s Health In the North (WHIN), the BRC is an alliance of 28 organisations with the shared mission of working together across the northern metropolitan region (NMR)[footnoteRef:2] of Melbourne to prevent gender-based violence.  [2:  The NMR includes the local government areas of Banyule, Darebin, Hume, Merri-bek, Nillumbik, Whittlesea and Yarra.] 

The Building a Respectful Community Strategy 2022–2026 is the third regional strategy for the primary prevention of gender-based violence and applies a regional, collective impact informed approach to prevention with the aim of coordinating mutually reinforcing strategies and actions across settings and sectors in the NMR. 
In April 2022, a planning workshop was conducted with BRC partner organisation to determine priority areas for collective action under the BRC Strategy. The BRC partners collectively generated five priority areas for collective actions, which included ‘Population groups experiencing multiple forms of discrimination​’. After consultation with the BRC Strategic Advisory Group and follow-up with BRC partners this priority area was refined to the collective action ‘Student-led gender equality action group(s)’, described as:  
Establish a student-led gender equality action group(s) and identify suitable schools to pilot or upscale previous approaches. Align with established work or initiatives in community health and with the Respectful Relationships Education program at Department of Education (DE), NEMA Division.[footnoteRef:3]  [3:  Building a Respectful Community Action Plan 2022–2024, available at BRC Action Plan [DRAFT] Version 3] 

This report summarises the evaluation processes and findings of the implemented pilot project.
[bookmark: _Toc97633346][bookmark: _Toc187997391][bookmark: _Toc192855638][bookmark: _Toc192860303]What is Primary Prevention?     
International and Australian research clearly demonstrates that violence against women is driven by gender inequality (Our Watch, 2021). Gender inequality is where women and men do not have equal social status, power, resources or opportunities, and their voices, ideas and work are not valued equally by society. Having a low level of support for gender equality is the strongest predictor of attitudes supporting gender-based violence or violence against women (Our Watch, 2021).
Primary prevention of gender-based violence (PGBV) aims to stop violence before it starts by addressing the underlying drivers of violence. Australia’s national framework for the prevention of violence against women and their children, Change the Story, identifies four gendered drivers of violence that operate in an environment of gender inequality (Our Watch, 2021).
These gendered drivers of violence against women are: 
1. Condoning of violence against women.
2. Men’s control of decision-making and limits to women’s independence in public and private life.
3. Rigid gender stereotyping and dominant forms of masculinity.
4. Male peer relations and cultures of masculinity that emphasise aggression, dominance and control.
Change the Story also recognises that gender inequality cannot be disentangled from other social conditions and injustices. Many other forms of structural and systemic discrimination and inequality influence the prevalence and dynamics of violence against women.
These gendered drivers of violence against women permeate all levels of society; therefore, solutions across all levels are required to challenge the social conditions that allow disrespect and gender inequality to exist. Responses are required across all sectors and social settings, from education and health to law, politics and business. All sectors have a role to play in understanding what the drivers of violence are, how they relate to their workplace settings, and what individuals and organisations can do to stop violence before it starts.
[bookmark: _Toc187997392][bookmark: _Toc192855639][bookmark: _Toc192860304]Rationale for Schools as a Setting for Primary Prevention
Early childhood education, primary and secondary education are identified as key settings for primary prevention work, with strong evidence base and potential for widespread impact on social norms. Change the Story emphasises the need for a whole-of-setting approach for success of these initiatives.
The Respectful Relationships Initiative (RRI) is a whole-school framework to support schools and early childhood education settings to prevent gendered violence and promote respect and equality from Foundation to Year 12 (Our Watch, 2022). It is implemented across all Victorian government schools, and some Catholic and independent schools. RRI as a whole-school approach recognises that schools are workplaces, education institutions and community hubs (see Figure 1), locations where the gendered-drivers of violence can be addressed at a practical as well as at a systems level.

Figure 1. A Whole of School Approach. 
There are six elements to a whole school approach, as shown in the diagram below (see Figure 2). They include leadership and commitment, school culture and environment, professional learning, teaching and learning, support for students and staff and families and communities. The families and communities element suggests that in addition to working internally with staff and students, schools should be working actively with external stakeholders including parents and families, local specialist family violence and sexual assault services, and local agencies with gender equality and prevention of violence against women expertise. Partnerships can take various forms, such as staff professional development, ‘critical friend’ networks for school’s RRI implementation and engaging with parents and carers (Safe and Equal, 2024). 

Figure 2. Six Elements of a Whole School Approach. 
Adapted from Respectful Relationships Education Toolkit (Our Watch, 2022)
The Pilot was a community partnership, with the Pilot working group comprised of local agencies with gender equality and PGBV expertise who worked with the chosen primary school to engage the whole-of-school community. 
[bookmark: _Toc187997393][bookmark: _Toc192855640][bookmark: _Toc192860305]Student-led and Co-design Approaches 
The Pilot utilised student-led and co-design approaches which aim to centre the voices, preferences and decisions of students.
Children have unique and diverse experiences of the gendered drivers of violence against women and gender inequality. One of the four essential actions to address the gendered drivers of violence against women is to ‘build new social norms that foster personal identities not constrained by rigid gender stereotypes’ (Our Watch, 2021:60). Change the Story outlines specific actions to build the capacity of young people to reject rigid gender roles, norms and stereotypes and enable them to develop personal identities not constrained by them (Our Watch, 2022: 63).
In an education context, when students are empowered to build their knowledge, skills, and voice in a supportive environment there are positive impacts on their self-worth, engagement, purpose and academic motivation (Quaglia Institute for School Voice and Aspirations, 2016).  Amplify: Empowering students through voice, agency and leadership (State of Victoria, 2019) is the Victorian Department of Education’s guide for school leaders and teachers on how to promote student voice, agency and leadership (see Figure 3). It explains how to create the conditions and implement practices that can help to drive student voice, agency and leadership.

Figure 3: Definitions of student voice, agency and leadership (State of Victoria, 2019).
The Pilot used a co-design approach which entails ‘collaborating, including and designing with people that will use, deliver or engage with a service or product’ (Burkett, 2015). A co-design approach in this context recognises that children are experts of their own lives and by sharing this expertise to inform the design of initiatives, assets or resources they are able to share in the ownership.
[bookmark: _Toc187997394][bookmark: _Toc192855641][bookmark: _Toc192860306]
Pilot Overview
[bookmark: _Toc187997395][bookmark: _Toc187997519][bookmark: _Toc192855642][bookmark: _Toc192860307]Aims and Objectives
The Pilot focused on empowering young students to understand, identify and act on gender inequality issues present in their environment. It is a primary prevention of gender-based violence project that aims to complement and strengthen the implementation of the respectful relationships whole school approach, with a focus on student voice and agency.
The Pilot aimed to build student capability to take action to progress gender equality through a series of capability building workshops and the opportunity to co-design and deliver their own student project.
The Pilot objectives were to: 
· Increase student and teacher understanding of the impacts of gender inequality, and the link to gender-based violence.  
· Build the capability of student action group(s) to take action to progress gender equality in schools 
· Strengthen the leadership of students (and/or teachers) to sustain actions that support gender equality in schools 
· Encourage deeper engagement with the Respectful Relationships Initiative, across the whole-of-school community. 
[bookmark: _Toc187997396][bookmark: _Toc187997520][bookmark: _Toc192855643][bookmark: _Toc192860308]Design and Development
The Pilot was delivered in collaboration with WHIN, the Victorian Department of Education Respectful Relationships NEMA (DE RR NEMA) team, cohealth, and Neighbourhood Justice Centre. Banksia Gardens Community Services and healthAbility joined the Pilot working group in the development phase of the Pilot but could not continue to support implementation. The Pilot working group met regularly from November 2022 to plan, implement and evaluate the project. 
The Pilot was originally aiming to target high school students, however due to limited take-up, the Pilot working group shifted focus to upper primary school students. Following an expression of interest (EOI) process and ethics approval, Fitzroy North Primary School (FNPS) was formally selected as the Pilot site due to being a lead RR school in their region, having high levels of senior leadership buy-in, having a supportive school community and their manageable size (i.e. two grade six classes).
[bookmark: _Toc187997397][bookmark: _Toc187997521][bookmark: _Toc192855644][bookmark: _Toc192860309]Implementation 
The Pilot was implemented across terms one, two and three of the 2024 school year. The Pilot was offered to all grade six students. A total of 48 grade six students opted in to participate, while four students opted out for various reasons. The Pilot model was delivered in four stages – project set up, student capability building, student project co-design and implementation, and handover to school. The fourth component (handover to the school) falls outside the scope of this evaluation.
Project set up – school engagement and governance
After onboarding the school principal and key school staff to the Pilot, the DE RR NEMA and WHIN held a half day professional learning session for all Fitzroy North Primary School staff on a curriculum day at the beginning of Term 1. The session focused on the Respectful Relationships Initiative, an introduction to prevention of gender-based violence with an overview of the Pilot.
Following this, an online information session was held for parents and carers before the workshops began. WHIN provided an overview of the Pilot, evaluation and support required from parents and carers. There was a Q&A from which a FAQ resource was developed and circulated after. 
The first lesson with students was spent introducing the Pilot, its purpose and activities, and obtaining their consent to collect data from them for the purpose of monitoring and evaluation.
To support project governance, WHIN chaired monthly meetings with school staff (classroom teachers, wellbeing staff, principal), and the Pilot working group. These meetings supported project management, to ensure that activities were on track, support student project implementation and troubleshoot any arising issues. 
Student capability-building 
The primary Pilot facilitators were from WHIN and cohealth, with some interim support from Neighbourhood Justice Centre. Across terms one and two, the Pilot facilitators delivered seven one-hour workshops to two grade six cohorts (consecutively). The workshops aimed to establish a baseline of understanding of gender equality as it applies in the life of students and develop the skills for creating their own student projects focusing on one or more gender-based issue in their school. The topics covered included: 
1. Respectful Relationships
2. Gender Stereotypes
3. Gender Equality 101 
4. Bystander Action
5. Restorative Processes
6. Youth Leadership and Advocacy
7. Project Planning Skills
Through the weeks of workshop delivery, students were introduced to the idea of creating their own projects to address a gender inequality issue of their choosing. They were encouraged to start thinking about and sharing ideas that could turn into projects, which they would start to implement in small groups in term two.
After the workshops, Pilot facilitators and classroom teachers held a debrief as a checkpoint for student wellbeing, reflecting on workshop content and delivery, and sharing learnings to support continuous improvement and tailoring of lessons. Pilot facilitators then met separately to review workshop plans and adjust content and delivery based on teacher feedback, as well as adapt activities to support content and classroom behaviours.


Student project co-design and implementation
The co-design process comprised project generation, project selection, project planning, and project implementation. Each class was split into two groups to form their project working group, each class selecting a communication project and a sport project. Student project groups were supported by a facilitator to help bring their project concept to life with consideration of resourcing constraints and effectiveness.
A whole-of-school assembly was held at the end of term three, where students had the opportunity to present a summary of their group project to other students, school staff, parents, carers and the Pilot working group. This was an important step to showcase the students’ projects and communicate their incredible efforts and learnings to the wider school community.
Figure 4. Pilot timeline
Handover
In the final term, the Pilot working group liaised with school staff regarding efforts to support embedding learnings from the Pilot, including the dissemination or implementation of student projects. There was also a focus on supporting the grade six students to share their learnings and reinforce the value of the Pilot with the grade five students, who would have the opportunity to participate in the program the following year. This phase of the project was outside the scope of evaluation.
[bookmark: _Toc192860310]

Evaluation Methodology
[bookmark: _Toc187997399][bookmark: _Toc192855646][bookmark: _Toc192860311]Evaluation Purpose
The purpose of this evaluation was to assess the impact of the project on students' ability to develop the skills and knowledge needed to take action and advance gender equality in their school environment. It was also considered important to assess implementation effectiveness, and explore the value and sustainability of the Pilot.
The objectives of the evaluation were to: 
· Determine the value of the Pilot to Fitzroy North Primary School staff and students  
· Identify the extent to which the Pilot model represents promising practice in working with young people in schools to address gender inequality and prevent gender-based violence – and use this to support decisions about whether it could and should be replicated or scaled 
· Capture learnings that can be shared and may inform other school-based gender equality initiatives 
· [bookmark: _Toc187997400][bookmark: _Toc187997524][bookmark: _Toc192855647]Contribute to the Victorian and national evidence base on primary prevention efforts to engage young people in schools, including learnings about suitable approaches, methods and ways of working. 

[bookmark: _Toc192860312]Key Evaluation Questions (KEQs)
1. What aspects of the implemented model represent promising practice when working in a school setting to address gender inequality and prevent gender-based violence? 
1.1 What worked well in implementation? What were the key challenges? 
1.2 What were the key learnings that are relevant for future projects aimed at activating student leadership around gender equality?
2. What short-term outcomes has the Pilot achieved (intended and unintended)? For whom? 
2.1 How, if at all, did the Pilot impact student and teacher understanding of gender inequality, and the link to gender-based violence?  
2.2 How, if at all, did the Pilot build the capability of the student action groups (and/or teachers) to take action to progress gender equality in schools?  
2.3 How, if at all, has the Pilot encouraged deeper engagement with Respectful Relationships concepts and principles among participating classes? 
3. What is the Pilot’s significance to Pilot partners? 
4. To what extent are the Pilot benefits likely to be sustained? 
4.1 How, if at all, did the Pilot strengthen the leadership of students (and/or teachers) in order to sustain actions that support gender equality in their school?  
4.2 What would it take to replicate the model? 
[bookmark: _Toc187997401][bookmark: _Toc187997525][bookmark: _Toc192855648][bookmark: _Toc192860313]Evaluation Activities
The Pilot evaluation activities began in February 2022, with the development of a theory of change. Following this, activities included establishing monitoring and evaluation systems, developing data collection tools, administering surveys, facilitating focus groups, reviewing project documentation and analysing quantitative and qualitative data.
The theory of change describes the project’s overarching goals, the key strategies through which to achieve this, and the anticipated short, medium, and long-term outcomes anticipated. This along with the project plans informed the development of the key evaluation questions, relevant methods, data collection and indicators for addressing the evaluation aims. The evaluation consisted of both process and impact evaluation components to ensure a comprehensive assessment of the initiative. 
[bookmark: _Toc187997402][bookmark: _Toc192855649][bookmark: _Toc192860314]Data Collection
This was a mixed methods evaluation which was undertaken by Pilot working group members with support from an independent consultant. The evaluation follows an explanatory sequential design, where quantitative data is collected first, and then qualitative data is used to explain quantitative survey results and capture richer perspectives and voices. Triangulation was used to offset bias and increase the credibility of evaluation findings, including short-term outcomes.
[bookmark: _Toc187997403][bookmark: _Toc187997527][bookmark: _Toc192855650][bookmark: _Toc192860315]Methods
Surveys
· Student baseline and endline surveys: Baseline and endline surveys were administered to grade six Pilot participants to measure any change in the group’s understanding of gender-based violence and gender equality and their confidence to take action to progress gender equality at school. The baseline survey was administered in the first workshop (beginning of Term 1) and the endline survey was administered in the fourth co-design workshop (end of Term 2). Identifier numbers were not used so the results have been interpreted at the aggregate level and disaggregated by gender. 
· Workshop surveys: A workshop survey was administered to students at the end of each capability-building workshop. The purpose of the survey was to identify key themes of what was working well with delivery to support continuous improvement.
Focus groups 
· Student focus groups: Two rounds of focus groups were held with a sample of Grade six students. Separate sessions were held for male-identifying and female-identifying students, which intended to provide a safe environment for students to reflect on the Pilot in their peer groups. Gender-diverse students were given the choice to join the group they felt most comfortable in. The first round focused on the implementation of the Pilot and impressions following the capability building workshops, and the second round focused on the outcomes of the Pilot for students, its value and perceptions of sustainability.
· School staff focus group: A focus group was held with participating school staff members after student projects had been implemented. The purpose was to explore school staff perspectives on Pilot implementation, outcomes, significance and sustainability. 
· Pilot working group focus group: A focus group was held with members of the Pilot working group, representing WHIN, DE RR NEMA, cohealth and NJC, to gather their perspectives on Pilot implementation, key learnings for future models and significance of the Pilot to project partners.
· Pilot facilitators focus group: Pilot facilitators (staff from the partner organisations) participated in a focus group at the completion of student projects. The purpose of this session was to contextualise workshop debrief forms and capture deeper learnings about the implemented model, and reflect on the Pilot’s outcomes and sustainability once student projects had been completed. 
Student observations  
At the celebration assembly two WHIN staff members recorded observations of student presentations on their group projects. An observation protocol was used to promote agreed and consistent data collection via this method. The observation protocol was used for each of the four student projects and for the assembly overall. The purpose of this method was to triangulate students’ survey results regarding any change in understanding, capability and leadership; and determine the extent to which gains have been maintained through term three.
Document review
The evaluation team reviewed relevant literature on gender equality work in school settings and reviewed Pilot documentation including workshop debrief forms with school staff and student feedback forms from individual workshops. This review helped to answer key evaluation questions about the Pilot’s implementation, its alignment with current literature and learnings about activating student leadership. 
[bookmark: _Toc187997404][bookmark: _Toc187997528][bookmark: _Toc192855651][bookmark: _Toc192860316]Recruitment
Recruitment for evaluation activities was purposeful and targeted to those with direct involvement in the Pilot. Paper-based baseline and endline surveys were administered to students upon the commencement and completion of the capability building workshops. Informed consent was provided by students when completing the surveys.
Student focus groups were held with a sample of grade six students from each class at the end of term two, and again upon the completion of student projects at the end of term three. Through teacher consultation an EOI was circulated for the focus groups to identify interested students, however other students were selected in addition to those with interest to ensure diverse representation from students, including those who were less engaged in the Pilot. The same group of students were invited to participate in both focus groups. Informed consent was obtained from participants prior to recording focus groups.
The staff focus group was held with the key school staff participating in the Pilot, including the principal and grade six teachers. The Pilot working group focus groups was held with all six members of the Pilot working group. 
All focus groups were facilitated by an external consultant, who conducted thematic analysis which was later refined by the Pilot Working Group.
[bookmark: _Toc187997405][bookmark: _Toc187997529][bookmark: _Toc192855652][bookmark: _Toc192860317]Participation
Pilot participants, including students, staff and parents and carers on behalf of students, were asked to provide informed consent to both participate in Pilot activities and evaluation activities. From the student group, 48 consented to participate in the Pilot and 47 consented to participate in the evaluation. From the staff group, five people consented to participate in the Pilot and the evaluation activities.
Participants across all evaluation activities were directly involved with the Pilot either as project staff, student participants or school staff supporting coordination and delivery of the Pilot. 
A total of 42 students completed the baseline survey, consisting of 14 males, 27 females, and 1 gender-diverse student. The endline was also completed by 42 students, including 16 males, 24 females and 2 gender-diverse students. These surveys were administered during class time on a specific day to those students in attendance, which meant the 42 students who completed the baseline survey was not the exact same group of 42 students who completed the endline survey. 
Seven feedback surveys were administered to students over weeks 2-8 of workshops, and an average of 39 students completed each one across the two classrooms.
For student focus groups, there were eight female and gender-diverse students and five male students in the first round, and three female and gender-diverse students and four male students in the second round. Three people participated in the school staff focus group, six people participated in the Pilot working group focus group and three people participated in the Pilot facilitators interview.
[bookmark: _Toc187997406][bookmark: _Toc192855653][bookmark: _Toc192860318]Ethics
As the Pilot evaluation activities involved school students and staff, the evaluation team required Research in Schools and Early Childhood Settings (RISEC) approval. Additionally, as the evaluation topics included gender-based violence the evaluation was deemed as higher risk and required a Tier Two application.
RISEC approval was required for researchers to approach schools and early childhood settings to request participation in research. It is a process that is managed by the Victorian Department of Education.
In line with ethics standards, all participants were provided with plain language statements and asked to provide informed consent at the initiation of the Pilot and before each evaluation activity.
[bookmark: _Toc187997407][bookmark: _Toc192855654][bookmark: _Toc192860319]Limitations
Given the requirement of RISEC to submit evaluation plans and tools before engaging with the school, the overall evaluation approach had to make assumptions about the timeline of Pilot delivery and optimum moments for assessing outcomes on participants. While knowledge could be assessed in a pre/post survey with students, student/staff capability to take action to progress gender equality was more complicated using the existing tools and plans. Furthermore, the student co-design projects took longer to complete than anticipated and while the Pilot was extended for an additional term it meant that evaluation activities could only be extended up until the student presentations of their projects.
As a result, the evaluation team were not able to thoroughly assess individual student capability in terms of competency in the subject matter. The evaluation primarily relies on the perspectives and observations of the teachers, Pilot working group members and the small sample of students who participated in the focus group discussions. 
It was envisaged that a pre- and post-implementation survey would be completed by participating school staff as part of the evaluation process. However, as there were only very few school staff involved (five in total) and only three completed the baseline survey, it was decided that any results from an endline survey would not be statistically relevant. As a result, any assessment to evaluate changes in school staff knowledge, skills or confidence in gender equality were limited to their own self-reflections shared in the focus group. Subsequently the evaluation shows limited findings of impact on this cohort.
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AI-generated content may be incorrect.]While non-binary gender-based data was collected from students, given the limited number of students falling in this category the findings have limited power to be generalised. Some effort is made to highlight differences between different genders in the survey responses, but there is an emphasis on binary data. Similarly, students focus groups were gender-disaggregated, however given the small number of students in each group it is difficult to generalise some findings on the basis of gender. Other identity-based data was collected in the student survey (e.g. Indigenous status, cultural background) however the evaluation team did not have capacity to analyse intersectional data.
[bookmark: _Toc192860320]

Evaluation Findings
The evaluation findings are structured around key evaluation questions outlined in the above section. The key findings represent the themes that emerged through the focus group discussions, student surveys, Pilot working group interviews and document review, which were validated through a sense making workshop with the Pilot working group.
[bookmark: _Toc187997409][bookmark: _Toc192855656][bookmark: _Toc192860321]Key Findings about Implementation (KEQ 1)
Findings from the focus groups, interviews and document review suggest that all project activities were successfully delivered and that while the Pilot was resource intensive and required an extension of timelines, the Pilot quality was of a high standard. The selection of school, strong school engagement approach, and the iterative planning approach to ensure a student-led and co-designed approach were key enablers for successful Pilot implementation. The design and delivery of workshops which enabled content and activities to be tailored to their context and for the establishment of a safe and inclusive learning environment was also a strength, especially in terms of engaging boys in the program. Ethical research requirements, the resource intensive nature of the model, converting student ideas into gender equalit actions and maintaining engagement with all students were identified as challenges to implementation.
[bookmark: _Toc187997410][bookmark: _Toc187997534][bookmark: _Toc192855657][bookmark: _Toc192860322]Factors that Supported Project Implementation
Primary school setting and choice of school
The structure of primary school classrooms having a single classroom teacher (or up to two in the case of a job-share) who teaches the vast majority of lessons across the year was a key enabler for the success of the Pilot. A primary school setting contributed to a whole-year-level shared experience, frequent blocks of RR education, and protected time with classroom teachers who were able to reinforce lessons between workshops. Students were provided with informed consent about the nature of the project (and the evaluation) and were given the choice to opt-out. An opt-out rather than an opt-in model helped to set up the expectation that the project was intended for all grade six students, that activities would be happening during class time and that everyone would benefit from getting involved. These factors made it viable for most students to choose to participate. As a result, the Pilot was able to reach students who were not immediately engaged or interested in the topic and, through participating, help to develop their understanding and enthusiasm alongside their peers.
Working in a primary school also made it possible to roll out elements of student projects to other students in the school, leading to potentially wider impact. Requests from students to engage with other year levels could be handled in a centralised way, facilitated by school leadership and the grade six teachers. This also meant that the students’ preferences to engage the younger year levels in their projects could be honoured, supporting a student-led approach.
The chosen school represented a readiness for supporting student leadership around gender equality which facilitated implementation and Pilot outcomes. School selection was directed by the DE RR NEMA team based on their knowledge of schools in the region. The host school was accepted as the Pilot site because the school staff and leadership were known to be committed to gender equality and excel in the RR initiative. Furthermore, the school community is progressive and was supportive of the program. Both these factors created an exceptionally enabling environment, ensuring there was alignment in values and vision for the Pilot between the delivery partners and the school community. It also made it easier to deliver a Pilot model so as not to be derailed by resistance and backlash.
In addition, teachers’ commitment to the delivery of the Pilot, including supporting students to deliver their projects, was reported by the Pilot working group members as significant. Teachers showed high levels of commitment, spending many lunch times and additional hours on project activities, liaising with partners and supporting students. For example, for most of term three one of the grade six teachers was on sick leave and the casual relief teacher (CRT) didn’t have the knowledge of the Pilot so the other grade six teacher took on the role of sole liaison for two classrooms. This extension of effort was testament to the perceived value of the Pilot and their commitment to helping it succeed.
We saw that commitment in things that were happening behind the scenes in the school while we weren’t there, to ensure that decisions were made when they needed to be … checking emails while on leave, picking up [teacher’s] load when she was off, supporting activities that needed to be finished before the next session, allocating class time for that to happen, especially the co-design projects. (Facilitator Interview)
Strong school engagement
The Pilot had a focus on building school engagement early with key groups such as leadership, school staff and parents/carers, which also created an enabling environment for maximum support and minimal resistance. 
Delivery partners led a professional learning session for all school staff which aimed to inform them about the Pilot, provide a rationale for school participation and increase staff awareness of the role of schools in promoting gender equality and the prevention of gender-based violence. This inclusive information session made it easier for school leadership and the grade six teachers to promote the Pilot through the course of implementation. 
…and then all teachers, even those that aren't necessarily dealing with the project, but yeah, especially our specialists and things like that, that work with the Sixers, were all on the same page with what was [happening] going forward. (School staff focus group)
Delivery partners also delivered an onlineinformation session for parents and carers at the beginning of the Pilot, to provide an overview of the project and an opportunity for questions or concerns to be raised by families of participating students. While only a small group of parents attended this session, it brough to light some key concerns such as how masculinities was going to be addressed in workshop content and the need for creating inclusive environments for male students when discussing the nature of gender inequality. The key points from the discussion were compiled in a frequently asked questions document and circulated to all parents/carers and school staff. One of the parents subsequently opted their child out of the Pilot, otherwise these issues were not raised again suggesting that concerns had been resolved. At the finalisation of the Pilot, a school assembly was held inviting all students and parents/carers to hear from the grade six students about their projects. There was a notably high representation of parents/carers (of all genders) in attendance, particularly those of grade six students, indicating sustained support for the initiative.
A governance structure was established early where key school staff and delivery partners would meet monthly to monitor implementation, troubleshoot issues and forward plan. These spaces supported clarity and transparency around roles and responsibilities and allowed adjustments to be made to the implementation plan as needed. They were also critical in transitioning between key milestones such as school terms and the co-design and implementation phases of student projects.
Student-led approach supported by iterative processes
Findings from focus groups with students and school staff indicate that the student-led and student-centred approach of the Pilot clearly supported student engagement and agency in the Pilot. The additional time, resources and review processes embedded into implementation were key to making this possible.
Students were excited by the opportunity to affect change at their school and have choice in how they did this using a co-design approach. Students and school staff reported that the student leadership emphasis was enjoyable and motivating for students. 
…the majority of the projects are actually, they're outstanding, they're fantastic. And the way that it was fully student guided. So the student agency and the student voice that was reflected from those projects is really strong. (School staff focus group)
Mechanisms for collecting student feedback were built into workshop delivery to ensure accountability to a student-led approach and support process improvement. This included a weekly anonymous survey and a “question box” where students could insert anonymous questions which were answered by Pilot facilitators the following week. For instance, in week one some students expressed a desire for more information about the content of the workshops, so a summary of all session topics was provided to help them gain a clearer understanding of the project’s scope and aims.
I also think WHIN, cohealth and the Department's openness to pivoting when we gave them feedback, if things didn't land, or if the children felt, you know, overwhelmed by something that was happening, their openness to just saying, ‘yeah, we can do that again’, or, ‘yeah, we'll change that for next time’, has been really, really wonderful. (School staff focus group)
Post-workshop weekly debriefing sessions were another important mechanism for collecting feedback and advice from classroom teachers. These meetings, while an additional commitment of time from school staff, represented a pivotal touchpoint for strengthening collaboration between teachers and Pilot facilitators and an opportunity to share respective expertise. These meetings supported process improvement such as adaptation of classroom management techniques, improved scaffolding of learning to support student project planning and adjustment of project timelines to ensure more time for co-design and to enable student agency and decision making. This feedback loop enhanced planning and communication which was particularly valued by the school staff.
I think that the process of evaluation at the end of every workshop and then monthly has also been successful in making sure that we were catering to the needs of our students every week, that we came back together, because obviously some of the external services didn't have the same level of knowledge around how a school works or how a classroom might look, or about our particular learners. So we've needed that open communication to make sure that the workshops were targeted to what our kids needed. (School staff focus group)
The Pilot working group initially planned project activities and student workshops from the outset, but significant time was also spent between workshops reviewing plans and incorporating feedback from students and teachers. This approach allowed Pilot facilitators to better understand and address students' needs, leading to increased student interest and engagement.

Inclusive and adaptive facilitation 
The facilitators used a range of techniques to create a safe and inclusive environment for all students, and also adapted their facilitation to increase student engagement and learning.
The sessions on gender stereotypes and restorative processes emerged as student favourites, scoring an average of 4.10 each. Youth leadership and project planning sessions scored lowest, an average of 3.65 and 3.67 respectively. Feedback from both cohorts indicated strong agreement that the presenters performed well across all sessions, with ratings consistently above 4 out of 5 on the evaluation scale.


Graph 1: Student workshop feedback - agreement with the statement ’This session was good’
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The workshops were intentionally designed to foster an inclusive environment where all students felt heard and involved, avoiding any content or language that might cause them to feel blamed or singled out. Pilot facilitators took care to create a space that was welcoming to participants of all genders, ensuring discussions were constructive and supportive. They were also mindful of sharing airtime with students which encouraged quieter students to participate, modelled inclusive environments and fostered equitable participation. 
Pilot facilitators experimented with gender dynamics in group work to identify the best approach for maintaining student focus while creating a safe space for discussing challenging topics. When allowed to form their own groups, students typically chose to work with friends of the same gender. However, when facilitators intentionally mixed genders in groups, these dynamics helped improve classroom behaviour. This approach reduced the disruptions caused by small groups of male students who were not taking the project seriously in the early weeks. As students were required to work cooperatively with peers from different gender groups, the disruptions decreased over time. Additionally, clear efforts to establish boundaries and manage classroom dynamics likely helped foster greater respect for the learning environment.
By the end of the project, students had developed a greater appreciation for the benefits of working in mixed-gender groups themselves, particularly after designing their own initiative for younger students that encouraged them to play in mixed-gender groups also. This process highlighted the value of experiential learning, as students learned directly from their interactions and experiences within the group. Teachers played a crucial role by setting clear expectations for behaviour and being mindful of individual learning needs and capabilities, guiding students to navigate group dynamics effectively.
[bookmark: _Toc187997411][bookmark: _Toc187997535][bookmark: _Toc192855658][bookmark: _Toc192860323]Factors that Were a Challenge to Project Implementation
RISEC requirements affected co-design
To undertake evaluation activities within the school, the Pilot working group had to apply for Research in Schools and Early Childhood Settings (RISEC) approval through the Department of Education. This process involved submitting information about project and evaluation aims, evaluation tools and risk management plans months prior to agreements being made with the chosen school to undertake the Pilot. As a result, certain elements of the model had to be designed without school or student input, which was not in line with the Pilot’s intended student-led approach.
Workshop content and data collection tools had to be designed from the outset without the opportunity to establish an understanding of the school context in relation to their RR initiative, project resourcing, timetabling, and school policies. Nor was there the opportunity to gauge the student’s baseline level of understanding of key concepts or general interest in the subject matter.
In the nature of ethics processes … they’re obviously necessary but they also become a bit of a barrier to being as adaptable as you could be, taking the kind of action learning approach and the kind of iterative sort of approach that probably works best for a project like this. If you are saying the students are leading you need to be able to be shifting and changing in line with what the students want but that can be hard when you’ve got the [evaluation] frame that you need to sit within. (Pilot working group focus group)
Fortunately, there were other mechanisms in place to collect student feedback and input along the way to support adaptations and process improvements, as described above. However, this was an additional time burden and required additional support from teachers through the weekly debrief sessions. 
The amount of paperwork required by RISEC that needed to be shared with all participating groups – staff, parents/carers and students –meant that additional time was needed to ensure everyone was appropriately oriented to the implications of participating in the Pilot and were able to provide their informed consent. Alternative methods for disseminating this information and obtaining consent from participants outside of workshop times should be explored.
Supporting students to identify and plan actions
A co-design methodology was developed through workshop design, aiming to help students identify gender issues in their school environment that could then be developed into project ideas for implementation. An activity from Topic 7 of the Resilience, Rights and Respectful Relationships (RRRR) learning material[footnoteRef:4] was adapted, using the image of a kookaburra. In this activity, students would identify gender inequality issues in their school, symbolised as “rocks,” and then proposed actions to address those issues, symbolised as “feathers.” These “rocks” and “feathers” would then be added to a mural of the kookaburra, representing a move toward a gender-equitable, safe, and respectful school environment. This framework was intended to be introduced in the first workshop, with new “rocks” and “feathers” added each week based on student discussions, allowing them to see problems and solutions within their school while refining their ‘gender lens’. [4:  From the 2018 edition of RRRR Level 5-6, Topic 7, Activity 2: From words to actions. This activity was updated in the 2024 edition of RRR Level 5-6, Topic 7, Activity 1: Talking about gender – from inclusive language to inclusive actions.] 

However, in practice the kookaburra concept was not introduced until workshop four due to evaluation activities taking up lesson time in the first workshop which led to a process of “catching up” each week on the content missed from the week before. And when it was introduced, and the rocks and feathers were added to the kookaburra, it still wasn’t clear to students how these ideas converted into projects.
Students generally needed more support to identify and scope potential project ideas while still being student-led. Given the vast array of gender equality issues that exist – from unequal pay, to representation in media, to health inequity and violence – it was difficult to get students to see the range of possibilities for their projects without influencing.
.. there was a big focus on it being student-led projects and that was a really important part of the project, but It would have been really great for the kids to see a whole array of examples of what that could look like, because they're still only little. So thinking broadly about, ‘well, what could my action look like?’, was really tricky for some. (School staff focus group) 
It was also difficult to help students scope and plan their projects because they were given few parameters, such as time, budget, size of target audience etc. This was discussed with school staff in the lead up to the co-design process, but it was difficult to materialise what the process would look like and how to set limits for students to work within. The school staff wanted to be led by the students and were open to adapting plans to accommodate students’ ideas.
Staff also reported that the students needed more time and pedagogical supports, such as scaffolding of the project planning steps, in order to be able to grasp the task of planning for their projects.
We needed to do a lot of additional scaffolding for the students to be able to access some of the steps that they needed to take for these projects to come to fruition, so that took a lot of time outside of the project, in class time. So maybe next time there would be greater level of scaffold so that the students had the supports that they needed to do the steps. (School staff focus group)
Staff also reported that there are potentially other skills students would benefit from learning in order to prepare for their project work, outside of the content and resources presented in the workshops. According to the grade six teachers, the students hadn’t necessarily developed all the group work skills required for their student projects (e.g. making decisions as a group, managing disagreement, self-managing). School staff reflected that next time they would include these skills via general curriculum earlier in the year so that students are already introduced to some of the skills and dispositions they can draw on for their projects. 
We've taken what we learned in the first two terms and we've been looking at how they're self-managing in groups. So that's part of our inquiry focus for this [third] term because of what we saw in the first two terms. So teaching those, like we said, dispositions, but next time we would probably do it earlier. (School staff focus group)
Project timelines and resourcing
The project’s time constraints and the resource-intensive approach which was required for successful co-design emerged as another key theme that affected implementation.
The nature of this Pilot was time and resource intensive for schools and Pilot facilitators. Resourcing constraints made it difficult to onboard part time school staff and manage information flow across job sharing roles, in the case of one of the grade six classrooms.
As mentioned earlier, the co-design process took longer than expected due to several factors, including challenges in helping students turn their ideas into project plans, the decision to support rather than restrict their project ideas, and limited consultation with the school and students during the planning phase. As a result, the school and the Pilot working group agreed to extend the Pilot to a third term to give students time to implement and showcase their projects. This flexibility was crucial, as without it, the student projects may have remained in the planning phase, highlighting the importance of being adaptable to students' learning needs.
Challenges engaging diverse student readiness/interest
Focus groups highlighted challenges of engaging diverse cohorts on the subject matter of gender equality. School staff and students reported that many students were familiar with the concepts and content of the workshops because they had been exposed to gender equality ideas in their home and family environment. Those students tended to be more interested and engaged in the lessons and learning opportunities that the Pilot provided. However, the students who were not so familiar or interested appeared to be less engaged and sometimes disruptive during workshops.
The children's immaturity, and not their lack of willingness, more their immaturity and their readiness, particularly for those children who aren't from the families that are already having these conversations at home and working from a really progressive base, some of the immaturity made it hard for the delivery of the content because it is heavy. … and I think sometimes when something is coming at you that's quite heavy you can tend to sort of make jokes about it, get a little bit silly and that's, you know, age-based and completely age-appropriate for the children. (School staff focus group)
Students in the focus groups also suggested that the Pilot would be more engaging if it was responsive to a diversity of learning styles, needs and preferences, noting that most students in the focus groups indicated they were already familiar with gender equality. For instance, some students expressed that they were less engaged by presentations and lecture-style sessions, and preferred hands-on activities like games and drawing. In terms of content, some students wanted more in-depth discussion on topics like how to speak up about gender inequality and how to talk to friends about it, while feeling that foundational topics such as the importance of gender equality and respect were already familiar to them, likely as it was part of their respectful relationships education to date.
I did learn a couple of things, what norms and stereotypes are, and a couple of the language names. But I knew heaps of this stuff. If they did harder topics, it might have been more helpful to me. (Student focus group)
[bookmark: _Toc187997412][bookmark: _Toc192855659][bookmark: _Toc192860324]Pilot Outcomes (KEQ 2)
The findings from the Pilot reveal significant progress in increasing students' understanding of gender stereotypes, fostering greater awareness of gender inequality, and enhancing student leadership and capability in promoting gender equality. While students demonstrated substantial knowledge gains, particularly around gender stereotypes, there were gaps in understanding the links to gender-based violence. The program also led to notable shifts in behaviour, such as increased acceptance of mixed-gender group work and proactive identification of inequities. These lessons point to opportunities for refining the session plans, expanding experiential learning, and targeting early intervention to maximise the program's impact.
[bookmark: _Toc187997413][bookmark: _Toc187997537][bookmark: _Toc192855660][bookmark: _Toc192860325]Increased Student Understanding of Gender Equality 
Comparative analysis of the student baseline and endline survey results shows that there was an increase across 12 out of 14 metrics following the delivery of capability building workshops and co-design of student projects. However, these changes were not seen consistently across genders. 
The most significant increase in knowledge was found in relation to gender stereotypes, with an increase from 43% to 95% agreeing with the statement ‘I know what gender stereotypes are’. When disaggregated by gender, the proportion of female students who agreed increased from 56% to 100% while the proportion of male students increased from 14% to 88%, the latter indicating a significant change of 74 basis points.


Graph 2. Student baseline/endline survey responses - agreement with the statement ‘I know what gender stereotypes are’ (percentage) 
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Students also demonstrated an important increase in understanding what gender-based violence is. In the endline survey, 88% of boys agreed they understood the meaning of gender-based violence, compared to 57% in the baseline. The proportion of girls who agreed increased even more, from 48% to 88%. However, when comparing quantitative data with qualitative responses to similar questions, we can see differences in students’ ability to explain their understanding as opposed to just state agreement.
Qualitatively, students demonstrated the highest increase in understanding when asked to describe in their own words the impacts of gender stereotypes. There was an increase in satisfactory responses from 43% to 64%. In another question asking students to complete the sentence, “Gender equality is when …” satisfactory responses increased from 71% to 83%. And although 88% of students agreed in the baseline that they know what gender-based violence is, no change was seen between baseline and endline surveys when students were asked to describe the causes of gender-based violence.
The change in student knowledge correlates with the workshop content that was taught to students, which had a greater emphasis on gender equality and gender stereotypes than linking gender equality to the causes of gender-based violence.
Students from the focus groups highlighted how the Pilot has improved their gender lens and their ability to identify inequality. 
The project made me become more aware of how to spot gender inequality. (Student focus group)
Others reported that their own learning was minimal but have noticed that it has become more front-of-mind among their peers.
I don't think I learned much but my friendship group has been thinking about [gender inequality] a lot more and calling it out is a bit easier. (Student focus group)
Teachers also observed how the Pilot increased student understanding and awareness. Even the students who displayed disinterest in the topic demonstrated positive change in knowledge and behaviour. Towards the end of the Pilot they were still able to provide an accurate answer to a question about gender equality and were not actively trying to derail the sessions the way they did at the beginning.
At the very, very beginning there was that snickering. And you know, I'm not going to buy in, but just over time, you know, with that added kind of focus and continual sort of sharing of information, the children that were probably thinking ‘can't believe my mum signed me up to this,’ may still think what they think, but they're actually not actively trying to derail the [other] students’ thinking anymore.(School staff focus group)
School staff and students noted there’s still a small cohort of grade six students who deny gender inequality or are acting inappropriately in the schoolyard. The example below describes the behaviour of two students, one who participated in the Pilot and one who opted out, indicating the challenge of sustaining classroom learnings which may not be supported by peers.
At the time like we were both girls and we were approaching a group of boys playing basketball and we asked if we could play it and they said no and then they were saying stuff like, ‘do you even know how to play?’ and stuff like that. That was kind of like referring to like them being sexist and stuff… these two people, one of them being really involved, the other one hasn't yet, and they were both saying this stuff. (Student focus group)  
[bookmark: _Toc187997414][bookmark: _Toc187997538][bookmark: _Toc192855661][bookmark: _Toc192860326]Increased Student Capability around Gender Equality 
In response to statements reflecting perceptions of capability, there was more variation from students in the baseline andendline surveys. Highest agreement with capability was reported in the areas of supporting friends who experience disrespect, talking about inequality with peers, and the ability to identify examples of gender equality andinequality at school.
Students reported a significant increase in confidence to plan and implement gender equality actions, from 31% of students to 55% of students agreeing. When disaggregating responses by gender, 62% of male students agreed in the endline that they know how to plan and implement actions compared to 46% of female students, noting that the survey was administered before students completed their projects.
Confidence to restore friendships affected by disrespect also saw significant increase from baseline to endline, from 38% to 60% of students agreeing. When disaggregating responses, female students reported a significant increase of agreement from 26% to 58%, compared to a slight decline for male students, from 64% to 63%.
The greatest change, however, was seen in the areas of bystander action, with student confidence to act when seeing examples of gender inequality increasing from 41% to 67%. Female students increased their confidence from 41% to 62% while male students increased their confidence more substantially from 38% to 69%. 
School staff agreed that the active bystander workshop was particularly helpful because it enabled students to act on what they were learning. Staff reported that students came to be more frequently speaking directly with their teachers about issues they could identify. Frequency of Pilot sessions meant the content was raised regularly through the school week in the classroom and teachers were able to reinforce key messages.
At the start of the year, we used to get anonymous notes. Whereas now they will speak themselves, they will come and say [something is wrong]. (School staff focus group)
Depending on the focus of the student project, some students seemed to consolidate and deepen their learning more than others.
I think depending on the groups like I think for everybody, the workshops I think were really beneficial just in terms of the learning, and then like in my class the film group in particular have really taken that learning and been able to turn it into something that they're really passionate and proud of, whereas the Sports Group I think they got a bit lost in terms of what they were trying to achieve. (School staff focus group)
Students were also able to reflect on this change and identify how the project has given them more confidence to share their concerns with teachers.
Before, we wouldn’t have told a teacher when the boys wouldn’t let us play basketball but we did [this time], and that's because of the project. Things like that happened quite a bit so it didn’t matter as much before, but now they're getting us to talk about it more… It’s easier to talk to the teachers now. (Student focus group)
However, in both July and September discussions, students reported understanding the importance of speaking up and feeling confident to do so with younger students, but not knowing how to do so with a peer or teacher, without being called a snitch or getting in trouble. This contrasts with the survey results and school staff observations that students have increased their ability to take bystander action. 
Pilot facilitators also observed changes in student capability over the weeks and months of the Pilot. Students became more aware of gender issues in the school and were able to observe inequities, even if they weren’t sure how to take action. Their language evolved from using "equality" to "equity," reflecting an emerging understanding of these concepts. The Pilot also enhanced students' "gender lens" as grade six students began noticing issues among younger students and advocated for targeted interventions towards earlier grades.
[The Pilot has] expanded my gender lens. It used to be a really tiny monocle but now it's really, really big glasses. (Student focus group)
[bookmark: _Toc187997415][bookmark: _Toc187997539][bookmark: _Toc192855662][bookmark: _Toc192860327]Increased Sense of Safety and Respect at School
School staff referred to an increased sense of allyship across students and teachers resulting from the Pilot.
School staff reported significant change for some LGBTIQ+ students who have become more confident in themselves and feel the school environment is more respectful and accepting due to the Pilot’s discussions around challenging gender stereotypes.
Students in focus groups had mixed views on the level of change to date, but most stated they were really pleased the school undertook the Pilot. Those that reported positive outcomes for themselves or their classmates stated that the Pilot had made grade six students more respectful of each other.
People in my grade respect and care for other people in the grade just a bit more. There used to be groups of girls and boys and they found each other weird and annoying and different, but now they kinda don't hate each other as much. They've become more respectful. (Student focus group)
In particular, students were able to see how the project supported respectful behaviours that went beyond the gender binary, and encouraged inclusion and respect for diverse genders and sexualities also. This is particularly interesting since there was limited content speaking to gender and sexual diversity, nonetheless the students picked up quickly on the inclusive aspects of the discussion, such as sharing pronouns and promoting queer-friendly spaces.
My classmates have become a lot more conscious of pronouns and people's identities. People ask for each other's pronouns a lot more frequently than they did before.” (Student focus group)
It changed my perspective on the LGBTIQ+ community… We celebrate IDAHOBIT DAY [at school] now. (Student focus group)
[bookmark: _Toc187997416][bookmark: _Toc187997540][bookmark: _Toc192855663][bookmark: _Toc192860328]Changes in Staff Awareness, Capability and Respectful Relationships Implementation
The school staff who participated in the Pilot began with a high level of knowledge, confidence and enthusiasm around delivering gender equity content, particularly Respectful Relationships (RR) education. For them the Pilot has helped to deepen their awareness around everyday practices, increase their mindfulness of how they communicate inclusively with children and has bolstered their capability for implementing a whole-school approach.
One school staff member reflected they had changed the language they use to address students – no longer “hello gentlemen” or “thanks ladies”. Another teacher reflected they were inadvertently separating girls and boys in class for no good reason. They were able to recognise these learned behaviours in themselves as a result of the weekly interactions with gender equity teaching and learning materials.
…that mindfulness in those micro moments and actually creating some new stored responses because we do those things as stored responses and actually being aware of the stored responses we hold and what we need to, you know, recreate and reimagine in a way that still makes the children feel included and you know, part of that community. (School staff focus group)
One school staff member commented that they know their students better because of the pilot. 
Without the Pilot I don’t think [my students] would have expressed themselves to me as confidently. (School staff focus group)
In terms of deepening engagement with Respectful Relationships (RR) education and the whole school approach, school staff noted that the workshop content was very complementary to the teaching and learning component, specifically the RRRR topics 7 and 8. These topics are often confronting for teachers to deliver as they discuss gender-based and sexual violence. While the grade six teachers at FNPS felt quite competent in this area, they recognised that the program offers benefits to teachers who feel less comfortable with those content and activities.
I could see the immense benefit of that for some other teachers that find that uncomfortable because it's a really great pre-planned way for you to deliver those modules in a way that sort of doesn't leave you thinking, ‘well, how am I going to broach this with the children?’ So, I think it has real potential in the delivery of modules 7 and 8 for those teachers that aren't necessarily as experienced in that delivery. (School staff focus group)
The Pilot also offered insights into understanding how to deepen implementation of RR beyond teaching and learning, to include other elements of a whole-school approach (see Figure 2).
[We’re] always looking for ways to move respectful relationships outside the RRRR curriculum so having an ongoing project that the kids are passionate about has opened doors to me about what respectful relationships [education] can look like in a school. (School staff focus group)
Teachers also reported applying the learning from their experience of implementing the Pilot, seeing opportunities to incorporate complementary skills and dispositions that supported student-led gender equality projects.
We've taken what we learned in the first two terms and we've been looking at how they're self-managing in a group. This, that's part of our inquiry focus for this term because of what we saw in the first two terms. So teaching those like we said, dispositions, but next time we would probably do it earlier. (School staff focus group) 
However, because the Pilot was extended into term three it replaced some time normally dedicated to RR lessons. Students who opted out of the Pilot then also missed out on some parts of RR education for part of the year.
[bookmark: _Toc187997417][bookmark: _Toc187997541][bookmark: _Toc192855664][bookmark: _Toc192860329]Increase in Student Leadership around Gender Equality
Understanding and motivation to be a leader around gender equality were other metrics measured in students. In regard to understanding what it means to be a leader of gender equality, students demonstrated significant increase, from 44% agreeing in the baseline to 66% in the endline. The proportion of female students agreeing increased from 46% to 75%, while the proportion of male students increased from 35% to 50%.
Motivation to work towards gender equality in the school saw an increase of agreement from 67% to 86%. There was a significant change for male students in this area increasing from 50% to 81% while female students increased from 74% to 88%. The motivation of the small number of gender diverse students stayed the same.

Graph 3. Student baseline/endline survey responses – agreement with the statement ‘I feel motivated to work towards gender equality in my school’
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This indicates that the Pilot model shows promise for engaging children of any gender to be leaders and champions of gender equality.
In the focus group, students also reported feeling more confident and capable to challenge gender inequality in the school, and identified how this reflects a newfound leadership around the issue in the school environment. Students explained that this was due to both the opportunity to learn additional material about gender equality and learn as a cohort, making them feel more comfortable to step out of their comfort zone. 
I feel like, yeah, I'm. I'm more confident to, like stand up. It's like I am the leader of the respectful relationships team in this school, so like it's helped a lot like my understanding and stuff and this makes me feel more confident to do more stuff for the team and stuff and you know, and I feel like I could like stand up out of school as well. (Student focus group)
[bookmark: _Toc187997418][bookmark: _Toc192855665][bookmark: _Toc192860330]Pilot’s Significance (KEQ3)
The Pilot demonstrated significant value by fostering cross-sector collaboration, enhancing school-wide awareness, and empowering students to advocate for themselves. Stakeholders from various disciplines gained new insights, while the school community saw increased inclusivity and acceptance, particularly among LGBTIQ+ students. The initiative highlighted opportunities to adapt respectful relationships education, tailor content to different learning levels, and deepen student leadership. These findings underscore the Pilot's potential to influence broader educational practices and long-term cultural change within schools.
For the Pilot working group members, the Pilot has offered special value by enabling representatives to gain new experience and information beyond their sector and discipline. For example, community health service staff have benefited through facilitated access to a school ready for community engagement; women’s health promotion agency has gained direct service delivery experience and benefited from being able to tailor gender equality content to specific cohorts on behalf of their partners; and government has gained prevention resources and learnings that they can promote with other schools.
The school benefited from access to validated tools and resources contextualised to their school setting, as well as the outputs of the student projects which present opportunities for informing future action around gender equality that is reflective of students’ voice.
For school staff, the special value of the Pilot has been increased awareness across the grade six cohort of gender equality and witnessing individual students feeling more accepted or safer at school.
One of [our LGBTIQ+] learners didn't [previously] share when things were happening in the yard. Now, they have stood up for themselves, told us when they’re disrespected, they’re embracing their long hair and wearing makeup, they’ve shared their pronouns with their peers, and in exhibition of learning they have written stories about being openly gay and decorated …with the LGBTIQA+ flag… I don’t think it would have happened this year for this child without the project. (School staff focus group)
The school’s Respectful Relationships lead reported it had been helpful to see how Respectful Relationships education could be done differently beyond just the teaching and learning focus.
While several students reported they were already familiar with the Pilot content, they overwhelmingly agreed the Pilot was valuable for their year level and the school. Interestingly, students were able to see beyond the individual benefit of the Pilot and how more broadly it signified the school's commitment to gender equality. They also thought that it was important for the adults in their lives, parents and teachers, to know that they value learning about gender equality. 
I know most of the content but the topic is really important to me and that [the school] is teaching it to others…It showed that they cared. It was something I looked forward to every Monday. (Student focus group)
I think it's good for the [school] community, for parents to know what we're learning about respect. Also for teachers to understand that we know about [gender equality]. (Student focus group) 
This indicates that while some content may need to be more advanced for certain students, the initiative's visibility and focus remain crucial for fostering a sense of inclusivity and shared learning in the school community.
[bookmark: _Toc187997419][bookmark: _Toc192855666][bookmark: _Toc192860331]Sustainability of the Pilot (KEQ4)
Sustainability is something that needs to be further explored through ongoing research and evaluation, as the scope of this evaluation was just until students completed their projects.
There was a general sense among school staff and students that ongoing work is needed to strengthen student leadership to sustain actions that support gender equality in school. 
And even now putting their learning into action is still something that we're gonna be working on for a while. Like you know that while they're aware and they understand what gender equity and gender-based violence is, they can't then, you know, change that and put into action in the yard. (School staff focus group) 
Both teachers and students reflected that there’s still examples of student behaviour undermining gender equality at school. In the September focus groups, students noted some improvements in student behaviour were shifting back to the status quo.
We're learning about gender equality, but out the window, I see a guy not letting a girl play foursquare because he's sexist. (Student focus group)
I think teachers are just looking around for students who are injured or upset, when they need to spot gender inequality a lot more. That'd be a good change. (Student focus group)
Students reflected that it’s easier to take action when their peers have participated in the Pilot and harder to take action against older students or peers they don’t know well. Similarly, school staff expressed concern about grade six students’ capacity to sustain learnings as they move into new high school environments. 
What will happen is these children will go off to a smattering of different schools. So they're not going together as a cohort where these wonderful self-advocators can all come together to make a school leadership group and say, ‘We just learnt about this. We want to continue it.’ They become these tiny little fish in a great big sea. (School staff focus group)
School staff suggested some ways to address this shift in the environment would be to give students the opportunity to present their projects to students at the local high schools where many of them will be attending. Staff also reflected on the role of families in sustaining the learnings, and how the school can support this, for example by sharing the outcomes of the Pilot and student projects with them and engaging parents and carers in key messages around gender equality while the students are doing their projects.
It was also suggested that starting the program earlier than grade six, for example in grade four or five, would mean that students would get more exposure to the enabling environment for gender equitable attitudes and behaviours, and be socialised more deeply around the gender equal norms that the program aims to promote.
I guess my real worry is that these children will move into high school and then it's not there next year for them. And they've done so much work. I mean, we can hold on to it, and whether or not that means we start doing it a little bit earlier. So with our grade fours and fives and sixes to make sure that, you know, we get that full three years of learning around it. (School staff focus group)
In terms of the resource intensive nature of the Pilot including all the school staff meetings and in-class time for delivery, which may not be sustainable in the future, it was suggested that a more efficient method may be to provide professional learning and teaching resources to teachers so that they can lead the delivery of lessons with the support of templates and tools drawn from the project. It was emphasised that teachers are well placed to contextualise lessons to their own learners, but should also be given permission to trial different approaches and get things wrong.
What we've done is we've got a lesson plan, but you know, it's quite fluid. If it doesn't work, we do it again. So for other schools and other people to know it's OK for things not to land, it's OK to repeat lessons and all of those sorts of things. And for it to be planned but not scripted … So they know they've got that flexibility around understanding their own cohort and their own level of understanding at any given moment in time. (School staff focus group)
For FNPS and cohealth, the benefits at the organisational level are hoping to be reinforced as they continue the partnership to deliver the program to the next cohort of grade six students in 2025.
[bookmark: _Toc192860332]

Implications for Future Projects
The findings from the data collection present some interesting learnings that are helpful to consider for the implementation of the Pilot model in other school settings or for similar projects aiming to activate student voice around gender equality. 
[bookmark: _Toc187997421][bookmark: _Toc192855668][bookmark: _Toc192860333]Understanding the Level of School Readiness 
It’s important to understand the implementation environment and review the school context against a set of “readiness” criteria. Enabling factors identified through this evaluation include:
· Leadership on gender equality, including strategic prioritisation and cultural readiness at the organisation level
· A collaborative and supportive school culture, with minimal resistance from students and families
· Classroom teachers who valued the program and believed in its worth, who were also willing to be flexible with class planning, resource management and learn along the way
· Community partners who were also committed to seeing the success of the Pilot and able to adjust resourcing and plans to accommodate changes
· Student familiarity with respectful relationships concepts meant there was a lot of initial enthusiasm for the program, and made it easier for Pilot facilitators to explore some of the complexity of developing a ‘gender lens’.
The school’s philosophy and commitment to promoting student voice was key to an authentic student-led approach. The school allowed the students to deliver the projects in the way that they desired, even when that required extending the Pilot for a term to complete student projects and communicating across year levels to schedule in lesson time with the younger grades. This effort to engage across year levels had support from school leadership and all grade teachers, allowing students to materialise their gender equality projects as they envisioned. 
[bookmark: _Toc187997422][bookmark: _Toc192855669][bookmark: _Toc192860334]Cohort Models Create Inclusive Cultures
Embedding the program within class times across the whole grade level, with support from teachers, means that students become absorbed in the lessons, learn from each other and understand the value that gender equality has in lives beyond their own. The findings show that children developed empathy for people and groups with a different lived experience to them, which is a benefit of this cohort model.
Furthermore, findings show that opt-out rather than opt-in models will reach as many students as possible, especially those less familiar with or interested in gender equality concepts. This results in more even participation of students from different genders, and thus reaches beyond the “usual suspects” who tend to be the most passionate and aligned. Peer group exposure to the same values-based messaging can gradually influence attitudes and behaviours, helping to change unequal and harmful gender norms over time (Our watch, 2021). 
The Pilot broadly increased awareness of gender equality across the entire grade six cohort, showing the potential for student-led initiatives to successfully engage a whole school community. School staff observed meaningful changes in students' behaviour, such as greater self-expression and a sense of safety among LGBTIQ+ students. This suggests that empowering students to take the lead in gender equality projects can foster a more inclusive school culture.
The project led to personal growth among students, especially those from marginalised groups. The transformation of an LGBTIQ+ student who began embracing their identity and advocating for themselves indicates the importance of such programs in creating supportive environments where students feel safe to express themselves.
[bookmark: _Toc187997423][bookmark: _Toc192855670][bookmark: _Toc192860335]Teachers Can be Supported to Lead this Work
High levels of communication and collaboration were valuable to the project, allowing content and activities to be tailored to students' needs. However, this required significant resources, which may not be feasible in all school settings. Teacher enthusiasm and commitment played a key role in enabling this collaboration. However, even if other aspects of a whole-school approach are in place, not all teachers will have the capacity or willingness to dedicate the same level of resources to future projects.
This level of collaboration was necessary for two reasons. Firstly, because it was a Pilot and there was a commitment from the Pilot working group to understand what worked and what didn’t and test different approaches along the way, an appropriate level of consultation and feedback from school staff and students was necessary. Secondly, because the Pilot facilitators, while competent in the content of the workshops, didn’t have the knowledge of the student cohorts, school environment and age-appropriate pedagogical approaches to be able to contextualise the learning to students on their own, they needed this input from classroom teachers. 
The RR whole-school approach acknowledges that teachers are uniquely positioned to adapt content and lessons to meet the needs of their students. Therefore, the focus is on equipping teachers with skills and knowledge in gender equality and respectful relationships (Our Watch, 2022) rather than relying on external facilitators. While community partnerships remain important, having teachers lead the educational component with support from community partners can be a more efficient and equally effective way to enhance students' capabilities.
By partnering with community, schools can enhance their in-house skills and knowledge in gender equality and preventing gender-based violence. At the same time, community partners can leverage teachers' deep understanding of school policies, culture, and students' needs to ensure the program aligns with the school’s practices. This approach helps maximise student engagement while minimising disruptions.
[bookmark: _Toc192855671][bookmark: _Toc192860336]Iteration and Flexibility Help to Meet Students' Needs
To be genuinely student-led and committed to authentic co-design processes, students need time and support. This will look different for every student cohort, depending on their age and prior knowledge of gender equality concepts. Regardless of how “ready” students are to tackle their projects, the program will always need a level of tailoring so that the program responds to the diverse learning needs of students, including students with disability, students who do not speak English as a first language, Aboriginal and Torres Strait Islander students, and LGBTIQ+ students.
In creating a reflective learning environment for and with students, it also creates opportunities for experiential learning where the lessons can be reinforced, highlighted or bolstered through practices that bring to light our gender biases or assumptions. Many rigid gender norms and practices happen in micro-moments as we go about “swimming in the soup” of our gender inequitable society. Experiential learning is an excellent tool for uncovering these micro moments, in a way that supports accountability rather than imposing blame or guilt.
Notwithstanding the above, students also need boundaries and parameters, especially when it comes to scoping and defining their student projects. Therefore, it is prudent to set some parameters around cost, duration, scope and size of target audience, so that students have some limits to help narrow their focus, and so that big ideas don’t require so much time and resourcing to shape them into more concrete proposals.
[bookmark: _Toc187997426][bookmark: _Toc192855672][bookmark: _Toc192860337][bookmark: _Toc187997425][bookmark: _Toc187997424]More Content to Build Student Confidence to Lead
Although students reported higher confidence in identifying and addressing inequality, many still struggled to take action, especially in peer or teacher interactions, underscoring the importance of practical skill-building in bystander action. 
Bystander action is influenced by a range of factors including knowledge, confidence, power dynamics, perceptions of safety and perceptions of effectiveness. It is not hard to believe that some students might find it easier to raise an issue with a teacher than a peer, or perceive some situations as safer or more effective than others for taking action. More practical information and tools for assessing situations and choosing options that suit different contexts (based on safety, perceived effectiveness and power dynamics) would be beneficial to the program content.
Students increasingly identified examples of inequality and reflected on them, with even initially disengaged students showing knowledge and behaviour improvements. However, there is still a small group resistant to the concept of gender inequality, indicating a need for targeted interventions. It is also important to ensure that students who opt out of the program for whatever reason are still receiving RR education in other lessons.
[bookmark: _Toc192855673][bookmark: _Toc192860338]Scaffolding Student Support for Project Planning
Students need more support in identifying, scoping and planning their gender equality actions. Without clear guidance, they may find it difficult to break down the process, understand the purpose of each stage, and stay focused on their goals. Providing further scaffolding helps them navigate these challenges by offering step-by-step support and structured frameworks. Additionally, setting clear parameters around time, budget, and available resources ensures that students develop realistic projects that are manageable within their school context. Without these boundaries, students may struggle to keep their projects feasible and achievable.
Moreover, students benefit from seeing real-world examples of how others have successfully addressed gender inequality in school environments. Exposure to case studies or past student-led projects can inspire creative solutions and provide concrete models to follow. 
There is also potential to identify the skills and dispositions that are currently part of the general curriculum that are also useful for students to apply when undertaking their projects. Through identification of these skills, there may be the opportunity to sequence them in a way that would be complementary to the co-design and implementation phase of student projects.
However, even with these tools and approaches, students often need more time to refine their plans, explore potential obstacles, and make necessary adjustments before or during implementation. Extending the planning phase allows them to fully develop their ideas, anticipate challenges, and create more impactful and sustainable gender equality initiatives. By enhancing support in these areas, students will be better equipped to drive meaningful change in their school communities.
[bookmark: _Toc192855674][bookmark: _Toc192860339]Earlier Years May be the Better Place to Start
Although some the learnings or experience will stay with Grade 6 students longer term, it is likely that much of the benefit of the Pilot will be lost as these students move away from the supportive primary school environment. They will go on to attend different secondary schools, which will comprise a different cohorts of students with a range of attitudes and skills that may or may not align with the gender equality values and learnings of the Pilot.
[bookmark: _Toc192860340]Once the program is established in a school with an enabling environment and relevant wrap around support, student learning, confidence and leadership will be sustained the longer the student spends in the same school environment. There is an opportunity to introduce the program at younger year levels such as grade four or five, and embed it over multiple years of education. If this were the case some of the workshop content would need to be adapted to be age-appropriate and accommodate younger learners.
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Conclusion and Recommendations
[bookmark: _Toc187997428]The following recommendations are designed to strengthen the implementation and outcomes of gender equality initiatives to activate student voice in school settings. Grounded in feedback from students, teachers, and community partners, these recommendations aim to build on the successes of the Pilot while addressing areas for improvement. By focusing on strategies that are practical, sustainable, and responsive to the unique needs of schools, these recommendations seek to promote meaningful, long-term change in attitudes and behaviours related to gender equality and the prevention of gender-based violence.
[bookmark: _Toc187997429][bookmark: _Toc192855676][bookmark: _Toc192860341]For Pilot Working Group to Refine the Program
· Develop a set of ‘readiness’ criteria to understand and assess the implementation environment.
· Review and refine workshop content to focus more on practical skill-building around bystander action and leadership, interactivity and exploring ways to offer depth of learning where students are already familiar with key concepts.
· Develop an implementation toolkit of resources for teachers, including lesson plans, templates and a list of skills not taught in the program but that may be needed when it comes to implementing student projects.
· Work with participating schools to: 
· Set parameters around student projects to limit their scope in line with time and resourcing available for implementation
· Incorporate more intentional opportunities for experiential learning in the program
· Explore opportunities for aligning complementary curriculum and resources (e.g. skills, tools) to the program to enhance student readiness for project co-design and implementation
· Explore opportunities for using the learnings or outputs of student projects to inform next steps for school-based gender equality initiatives that reflect student voice
· Map the workshop content to topics 7 and 8 of RRRR, as well as other domains of professional development, school leadership and community partnerships to strengthen alignment of the Pilot model with the RR whole school approach.
[bookmark: _Toc187997430][bookmark: _Toc192855677][bookmark: _Toc192860342]For Organisations and Schools Wanting to Support Student-led Gender Equality
· Encourage schools to deliver the program to an entire year level of students to benefit from the cohort-model.
· Focus on upskilling teachers in the program content with professional learning and resources so they can lead facilitation.
· Allocate the appropriate time and resources to support iterations and tailoring to diverse student learning needs and preferences.
· Plan for ethics approvals when evaluating pilots or consider whether it’s better to test the approach before evaluating.
· Conduct longitudinal studies of program participants to understand if and how outcomes are sustained over time.
· Adapt the lessons for younger cohorts so the program can be introduced earlier.
Adapt and test the model in a secondary school environment.

Conclusion
The Student-Led Gender Equality Pilot has proven to be an effective approach for engaging students in meaningful conversations and actions toward gender equality in school settings. The evaluation highlights the Pilot’s success in fostering knowledge, confidence, and cultural shifts among students while also identifying key challenges, such as resource constraints and the need for more structured student support. The strong leadership support, inclusive facilitation, and student-led co-design process contributed to the Pilot’s impact, demonstrating the potential of this model to drive positive change in schools.
To ensure the sustainability and broader application of the Pilot, future iterations should focus on embedding gender equality education earlier, equipping teachers to lead facilitation, and refining program content to enhance skill development. Additionally, structured support for student-led projects and alignment with existing curriculum frameworks will strengthen the Pilot’s effectiveness. By implementing these recommendations, schools and partner organisations can build on the Pilot’s success, creating more inclusive learning environments that empower students to challenge gender inequality and promote respectful relationships.
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[bookmark: _Toc192855680][bookmark: _Toc192860344][image: ]Appendix 1: Evaluation Map

[bookmark: _Toc192855681][bookmark: _Toc192860345]Appendix 2: Student survey - Baseline
What is your gender identity? Tick one.
· Girl/female
· Boy/male
· Non-binary
· Not listed – please describe _________________________________________
· Prefer not to say
Do you identify as Aboriginal or Torres Strait Islander? Tick one. 
· No
· Yes, Aboriginal 
· Yes, Torres Strait Islander
· Yes, both Aboriginal and Torres Strait Islander
· Prefer not to say

What is your cultural background? ___________________________________________________________________

Please answer the following questions by ticking the smiling face of your choice.
	J = I agree
	K = Sometimes I agree or I’m not sure
	L = I disagree

	1
	I know what gender equality is.

	J
	K
	L

	2
	I know what gender-based violence is.

	J
	K
	L

	4
	I know what gender stereotypes are.
	J
	K
	L

	5
	I understand why it’s important to show respect towards all people, regardless of their gender.
	J
	K
	L

	6
	I can identify examples of gender equality and inequality at my school.

	J
	K
	L

	7
	I think gender equality is important.
	J
	K
	L

	8
	I know how to plan and implement actions to address gender inequality at my school.
	J
	K
	L

	9
	I know how to support a friend or classmate who is experiencing disrespect.
	J
	K
	L

	10
	I know how to restore friendships and other relationships in order to address disrespect.
	J
	K
	L

	11
	I know what it means to be a leader of gender equality in my school. 
	J
	K
	L

	12
	I feel confident to talk about gender equality and inequality with my friends and/or classmates.
	J
	K
	L

	13
	I feel confident to act when I see examples of gender inequality in my school.
	J
	K
	L

	14
	I feel motivated to work towards gender equality in my school.
	J
	K
	L

	15
	I feel confident to suggest to my school things that it can do to support gender equality.
	J
	K
	L


Write your answer in the box provided.
	16
	Gender equality is when...
	

	17
	What are the main causes of gender-based violence?
	

	18
	Describe the impacts of harmful gender stereotypes.
	




[bookmark: _Toc192855682][bookmark: _Toc192860346]Appendix 3: Student workshop evaluation survey
Instructions: Please circle the number that shows how strongly you agree with each statement below. 
1) This session was good.
👎	1	2	3	4	5	👍
What is one thing you liked about the session?


2) I learned something new from this session.
👎	1	2	3	4	5	👍
What is one thing you learned in this session?


3) The presenter/s did a good job. 
👎	1	2	3	4	5	👍
What is one thing you liked about how the presenter/s ran the session?

4) I would not change anything about this session.
👎	1	2	3	4	5	👍
What is one thing we could do to make this session better? How could we improve the session?



[bookmark: _Toc192855683][bookmark: _Toc192860347]Appendix 4: Grade 6 students focus group questions (July 2024)

1. Thinking about the SLGE pilot:
a. What did you like the most? 
b. What didn’t you like? 
2. Has the project changed anything at school? 
a. If yes: What has changed? Who for?  
b. If no: Why do you think that is?
3. What would help you speak up about gender inequality 
a. to another student? 
b. to the teachers or the school? 
4. How significant or valuable is this program to you? 
a. Ask students to stand in a position from A to E, A meaning very significant and E meaning not at all significant. 
b. Ask student to explain their choice.


[bookmark: _Toc192855684][bookmark: _Toc192860348]Appendix 5: Grade 6 students focus group questions (September 2024)
1. Thinking about the SLGE pilot:
· what worked well in the student projects? 
· what was the hardest part of the student projects?
2. Did the student project help you learn how to take action on gender equality?
· If YES: How?
· If NO: Why do you think that is?
3. Now that the student projects are completed, has the SLGE pilot increased your skills or confidence to be a leader on gender equality? 
· If YES: Has it increased your skills, confidence, or both? How?
· If NO: Why do you think that is?
4. Now that the student projects are completed, do you think the SLGE pilot has changed anything at school? 
· If YES: 
· What has it changed? (Prompts: Understanding of gender equality; willingness to speak up about gender inequality; confidence to take action on gender equality) 
· Who for? (e.g. you, your classmates, other students or teachers)
· If NO: Why do you think that is?
5. Now that the student projects are completed, how important was the SLGE pilot:
· To you?
· To Grade 6?
· To your school? 
6. What would help you and/or your classmates to maintain what you’ve learned through the SLGE pilot? 
7. If the SLGE pilot was offered again, how should it be changed or improved?

[bookmark: _Toc192855685][bookmark: _Toc192860349]Appendix 6: Staff focus group questions (September 2024)
Implementation
1. What was your involvement in the SLGE pilot?
2. What worked well in the pilot’s implementation? What were the key drivers of success?
3. What was challenging in implementation? How were these challenges addressed?
Outcomes
4. What have you learned from the SLGE pilot about progressing gender equality in a school
setting?
5. What (if any) intended and unintended outcomes has the pilot achieved to date? How do you
know?
a. Who benefited from these outcomes / changes?
b. Were there any negative outcomes (for staff, students or the school) of participating in
the pilot?
6. Which elements of the pilot had the most impact?
Significance and sustainability
7. How (if at all) did the pilot strengthen student and/or teacher leadership to sustain actions
that support gender equality at FNPS?
a. To what extent do you think the outcomes would be sustained if the program was not
continued?
8. How significant do you think the pilot outcomes are to:
a. you as staff?
b. students?
c. the school overall?
9. What changes / refinements to the program would you recommend for any future round of
implementation at FNPS?
10. What do you think it would take to replicate the pilot at other schools?

[bookmark: _Toc192855686][bookmark: _Toc192860350]Appendix 7: Classroom facilitators focus group questions (September 2024)
Implementation
1. What does school readiness look like? i.e. What are the “ducks” that need to be in order in the school for a project like this to work? 
2. What capabilities do facilitators need to run the program? What supports do they need?
3. In terms of co-design, how do you get the balance of student input and tangible outcomes?
a. What do you think helps students to develop a gender lens and identify “projects”?
b. What lessons did you learn about effective co-design for this project?
c. What did you learn about addressing the gap between words and actions that some students displayed (eg can define “respect” but don’t always act it) 
4. What did you learn about addressing the gap between words and actions that some students displayed (eg can define “respect” but don’t always act it) 
5. Any other learnings about how to activate student leadership on this topic?
a. Any learnings about effective ways of engaging boys in the issue of gender equality?
b. What influence do the key adults in students’ lives (teachers, parents) have on the project?
Effectiveness
6. What change have you observed, if any, in the students in terms of knowledge, skills or confidence in relation to gender equality (from Term 1 till now)?
a. Are changes more prominent in some classes/groups more than others?
7. Have you observed any change in the Grade 6 teachers or the Principal?
8. What does leadership mean or look like in this context? Do you have any examples?
Sustainability
9. To what extent do you think project benefits would be maintained at FNPS if the pilot was not run again?
10. How could the model be strengthened to support sustainability?
11. What aspects of delivery might work in a secondary school setting?



[bookmark: _Toc192855687][bookmark: _Toc192860351]Appendix 8: Observation Protocol for Student Projects
Purpose
This protocol provides a structured approach to evaluating student gender equality projects, ensuring that all relevant aspects are thoroughly considered and consistently recorded.
The observations are being used to collect data related to
· Change in understanding among students and/or teachers of gender inequality and link to gender-based violence
· Change in capability of the student action group (and/or teachers) to take action to progress gender equality in schools.
· Change in leadership of students (and/or teachers) in order to sustain actions that support gender equality in their school.
Instructions
The role of the observer is to assess various aspects of the showcase to look for evidence of change of understanding, capability and/or leadership in students and teachers in the area of gender equality. Please follow these instructions carefully to ensure a thorough and consistent evaluation.
Before the Showcase
1. Review the Protocol: Familiarise yourself with the criteria and rating scales. Ensure you understand each category and what you are looking for.
2. Prepare Materials: Bring the observation protocol, a clipboard or notebook, pens, and any other necessary materials for taking notes.
During the Showcase
1. Observe Discreetly: Position yourself where you can see and hear clearly without being obtrusive. Your presence should not interfere with the showcase.
2. Take Detailed Notes: Record your observations in real-time, noting specific examples and behaviours. Be as detailed as possible, especially in the "Notes" sections.
3. Use the Rating Scales: Apply the rating scales objectively based on your observations. Consider each criterion independently and avoid letting one aspect influence your ratings of others.
4. Look for Patterns: Pay attention to recurring themes or behaviours, such as frequent use of inclusive or non-inclusive language, assumptions or stereotypes in the content discussed, or common types of audience reactions.
After the Showcase
1. Review and Reflect: Take a few minutes to review your notes and ratings. Ensure they accurately reflect your observations.
2. Complete General Notes and Suggestions: Summarise your overall impressions, noting any additional observations.

Student Showcase Event
	Name of Observer:

	Criteria
	Rating scale
	Notes

	Active Participation of Grade 6: Observe the level of engagement from both Grade 6 students and teachers, by gender.and cultural background. Look for verbal and non-verbal signs of enthusiasm, active involvement or disengagement, and interaction.
	1 (Disengaged) to 5 (Highly Engaged) 
	Note specific instances of positive or negative engagement.


	Attendance: Record who attends the showcase, noting any patterns in attendance (e.g., gender, age, teachers, parents).
	
	Notes: List any noticeable absences or particularly strong attendance from specific groups.

	Audience participation: Observe the nature and frequency of audience questions, noting patterns of gender, age, cultural background and role (parent, teacher, student). Consider whether questions indicate understanding, curiosity, or confusion that might suggest support for or against the projects. Pay attention to the audience's visible reactions such as nodding, smiling, frowning, or disengagement.
	1 (No Questions / participation) to 5 (Many Insightful Questions participation)
	Record notable questions and the responses they elicited. Record any signs of support or resistance to the student projects or the broader initiative.

	Commitment to Future Work: Look for references to ongoing or future initiatives related to gender equality and/or prevention of gender-based violence.
	1 (No References) to 5 (Strong Commitment)
	Note any specific plans or commitments mentioned and by who.


	Overall Impressions: Provide a summary of overall impressions and any additional observations that do not fit into the above categories
	







Focus and Content of the Student Projects
	Observer:


	Project:


	Observation Context:       
                                                 
	Date:

	Criteria
	Rating scale
	Notes

	Understanding of Concepts: Assess the depth of understanding demonstrated by students and teachers regarding concepts such as gender, sex, equality, equity, stereotypes and gender-based violence.
	1 (Poor Understanding) to 5 (Excellent Understanding)
	Note any misconceptions about gender equality or particularly insightful comments or ideas expressed.

	Problem definition: Assess how clearly the project conveys the specific gender equality issue it is trying to address.
	1 (Poorly defined) to 5 (Clearly defined)
	Note how implicit or explicit the issue is and whether it is supported by any evidence.


	Strategy: Assess how clearly the project conveys the action it is taking and how it align with the strategies for gender equality and PGBV, e.g. challenging gender stereotypes, inclusive leadership and respect of diverse views.
	1 (Not Relevant) to 5 (Highly Relevant)
	Describe the focus of each project and its relevance to the topics.

	Student and staff leadership: Record any other observations that indicate skills that students and teachers demonstrate to lead gender equality in the schools e.g. inclusive language, communicating GE, taking bystander action, collaborative practice, meeting groups where they are at etc.
	

	Overall Impressions: Provide a summary of overall impressions and any additional observations that do not fit into the above categories
	







[bookmark: _Toc192855688][bookmark: _Toc192860352]Appendix 9: Summaries of Student Projects
[bookmark: _Toc192855689][bookmark: _Toc192860353]Joey and Jessica, the Different Dinosaurs Picture Book (6HK)
The student’s goal was to create a school free of gender stereotypes where people of all genders can do what they want. Building on the gender stereotypes workshop, the students created the ‘Joey and Jessica the Different Dinosaurs’ picture book for students in Grade 1-4. The idea was to show young dinosaurs not conforming to rigid gender stereotypes (e.g Joey likes to cook and Jessica likes to go fishing) and teaching their parents the joy of this. The students used dinosaurs as ‘they are old and stuck in their ways’[footnoteRef:5], and to show that older generations can learn from younger ones.  [5:  https://newsletters.naavi.com/i/MLrx8GN/term-3-week-10/page/4
] 

The group was split into three sub-groups, each with a director to oversee work and provide feedback. The illustrators designed the characters, backgrounds and student portraits. The authors created the story arc and wrote the story. The workshop group planned an interactive workshop for Grade 1-4 students. All group members presented two sessions to Grade 1-4 students where they read the book and used age-appropriate activities to see the change in students’ knowledge of gender equality and gender stereotypes before and after the reading. The picture book is available to buy from Fitzroy North Primary School or borrow from the North Fitzroy Library.
[bookmark: _Toc192855690][bookmark: _Toc192860354]Sports Spaces Audit and Student Survey (6HK) 
After participating in the workshops, students felt uncertain about discussing inequalities in sports with different year levels, particularly younger students. They wanted to gain a deeper understanding of the issues to make informed decisions and take meaningful action to promote gender equality in sports and physical activity at school. Additionally, they were interested in identifying and amplifying positive experiences of gender equality.
To achieve this, this student group designed and conducted a survey for students in Grades 3-6. They also implemented the "Spaces and Play" audit tool, developed by HealthAbility, to assess gender equality in school sports and physical activity spaces. This process provided valuable data, allowing students to triangulate findings on gender equality experiences. After analysing the data, they developed recommendations for the school, which they presented at a whole-school assembly.
[bookmark: _Toc192855691][bookmark: _Toc192860355]Superhero Video (6BA)
After developing their gender lens through the pilot workshops, students identified disrespectful language and behaviour around gender stereotypes in younger grades as an issue. To address this, they created a video showcasing respectful language and behaviours with superhero characters based on school values (Respect, Resilience, and Kindness). The students wanted to present what others could do to be respectful, rather than what not to do. The video features three scenarios of students being excluded by other students from everyday activities due to their gender. The superheros Respect, Resilience, Kindness intervene and educate the students that people can do any activity, regardless of their gender. 
The students created the story arc, wrote the script, animated the superheros, acted and filmed in the video. A professional videographer was engaged to film and edit the video, which all group members featured in. The video was shown to all grades to teach them about gender equality in a fun and engaging way.
The students were realistic in their aim, noting ‘it’s not going to fix everything… we hope it can teach the FNPS community about gender equality and kindness’[footnoteRef:6] and that the video will encourage more respectful and inclusive behaviours. [6:  See above] 

[bookmark: _Toc192855692][bookmark: _Toc192860356]Inclusive Sports Workshops for Grades 1 & 2 (6BA)
Students in this group observed challenges in sports participation and believed they could positively influence Grade 1 and 2 students by modelling respectful, inclusive behaviour and promoting shared use of play spaces. To achieve this, they planned to designed sports activities the Grade 1 and 2 classes, incorporating lessons on gender equality. These activities encouraged students to plan and play games fairly and respectfully with peers of the opposite gender.
Working in small groups, the project team collaborated to develop age-appropriate session plans with guidance from classroom teachers and project facilitators. They practiced delivering key messages about gender equality and provided feedback to one another to refine their plans. With enthusiasm, they implemented their sessions to approximately 100 younger students and conducted a mini-survey with participants afterward to assess the impact of their activities. 
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